October 2018 – February 2019

Help the Bellevue School District engage a diverse breadth of voices to better
understand the unique and shared student needs, and to assure those needs are being
addressed in policy and day-to-day interactions.

▪ 19 EAG members :
▪ Parents from each feeder pattern or choice, racial and ethnic

diversity, variety of student ages and programs
▪ At Large
▪ PTSA and Special Needs PTSA
▪ Parent Alliance of Black Scholars (PABS)
▪ Asian Pacific Islander Alliance (AAPI)
▪ Promotores (NISO) Latino Parent Group

▪ 6 Teachers or Principals
▪ 2 Community Partners
▪ 1 Issue Area Expert

▪ One External Facilitator
▪ 4 Staff

▪ Alma Gonzalez, Ana Garcia, Chhoun Mey, Haruka

Kojima, Huaxia Zhao, Jill Rock, Keri Dutton, Jennifer
Hodges, LeAnn Tuupo, Lynn Juniel, Maria Ocampo,
Maina Train, Miriam Lara, Myra Arnone, Monica
Webster, Paul Sutton, Pia Dey, Stephanie
Cherrington, Susie Pietz

▪ Pat Hughes, Trillium Leadership Consulting
▪ Staff: Dr. Ivan Duran, Shomari Jones, John Harrison,

Eileen Harrity

1.

Create a Framework to identify policies needing revision (done)

2.

Identify current policies to be reviewed (52 > top 9) (done)

3.

Research and identify leading equity practices at other districts
& organizations (done)

4.

Recommend new policies and/or revisions to existing policies
to affirm every student (done)

5.

Recommend how District academic and organizational services
and programs may be better aligned, enhanced or added to
better meet the needs of all students (done)

▪ 10 meetings over five months
▪ 19 committee members

▪ Over 750 person hours to date (estimate)
▪ 83% average attendance
▪ 10 Districts researched
▪ Two snowstorms

1.

Overview of 2000, 3000 and 4000-series policies by John Harrison

2.

Reading and review of all policies

3.

EAG studied these policies more closely in small groups

4.

Create and use Framework to assess all policies

5.

Framework process yielded 52 policies needing review or revision

6.

Additional reading on the 52 policies

7.

Dot voting to identify those needing revision most urgently = 9

8.

Groups signed up to work on these policies using Equity Tool

1.

2020: Curriculum Development

2.

2110: Transitional Bilingual Instruction

3.

2161: Special Education

4.

2190: Highly Capable Program

5.

3210: Non-Discrimination

6.

3241: Classroom Management, Corrective
Actions Or Interventions

7.

4130: Parent Involvement

8.

4220: Complaints Regarding Staff or Programs

9.

6114: Donations was originally included but set
aside since it’s already in review)

1. Which student groups (racial/ethnic, special needs, ELL) are most affected by
this policy? What are the potential impacts on these groups?

2. Does this policy or procedure ignore or worsen existing disparities or produce
other unintended consequences? How?
3. Does the policy educate about the history and current realities regarding race,
racism, special needs, ELL and the opportunity gap?
4. What about this policy poses problems or barriers to more equitable outcomes?
(mandated, political, emotional, financial, programmatic, managerial)
5. What additional information could be added to strengthen the policy?
6. How does/could the policy promote opportunity or access for those who have
been historically excluded? How can this policy benefit all students equitably?
7. Does the policy make provisions for accountability? What are they?
8. What community involvement is warranted by updates to this policy?

2020 CURRICULUM DEVELOPMENT AND
ADOPTION OF INSTRUCTIONAL MATERIALS
Key Challenges:

Key Recommendations:

1. Global impact of curriculum mandates
need for curriculum to be relevant and
reflective of our student populations

1. Search for innovative curriculum that
is holistic, culturally responsive
2. All curricular content areas in the
process of adoption should use the CR
lens
3. Intentional selection of members in
adoption committee to reflect CR
practices
4. Partnership with BEA around teacher
implementation in a systemic manner
5. Accountability, language updates in
P2020 to introduce, strengthen, reinforce
more inclusive processes in adoption

2. Inequitable approach for different
content areas towards adoption of
culturally responsive (CR) curricula
3. Adoption process is lengthy and
committee does not explicitly include
multiple voices
4. Culturally-centered adopted curriculum
may not be implemented with fidelity - up
to teacher discretion to deliver and
implement

Reviewed by: Lynn Juniel, LeAnn Tuupo, Myra Arnone

Key Challenges:

Key Recommendations:

1. The Policy is not updated with
languages in OSPI.

1. Rename the policy to “Programs for Multilingual
Learners” with updated languages.

2. The District does not effectively
communicate with parents of English
language learners.

2. Update the procedure with the current name of
the Test.

3. The District does not provide
continuous improvement and evaluation
of the Program.
4. The Procedure is not updated with the
current name of the Test.

Reviewed by: Alma Gonzalez, Miriam Lara,
Haruka Kojima

3. BSD should adopt its own policy for English
language learners

4. BSD should have an accountable and effective
communication plan with parents of English
language learners.
5. Evaluate the Program by the year end and
reflect/incorporate the results for next year’s
Program.
6. Collaborate with community’s partners to
support English language learners.

Key Challenges:
1. Implementation of procedures may
lead to unintended consequences.
2. Does not address the history and
current realities around special needs,
race and opportunity gap.
3. Does not address cultural, emotional,
or financial barriers to more equitable
outcomes.
4. “Related services” are in the title of
the policy, however not addressed in the
policy.
5. The order of titles and bulleted items
are not in sequential order of the special
education process.
Reviewed by: Jill Rock, Suzie Pietz

Key Recommendations:
1. Delve further into the procedures of the
policy to remove/clarify unintended
consequences.
2. Add this information and/or have a disclaimer
to refer to the overall Equity Policy for history
and current realities.
3. Add “cultural, emotional, or financial barriers
to more equitable outcomes” to the list of items
addressed in the procedures, and provide
further information within the procedures.
4. Related services need to be addressed such
as OT/PT/SLP.
5. Review and adjust the order of bullets (ex.
FAPE should be addressed before mediation).

2190 ADVANCED LEARNING
Key Challenges:

Key Recommendations:

1. Data illuminates disproportionality and
absence or small traces of many subgroups
including: EL, SPED, African American and
Latino. Specific data is outlined in the report.

1. Form a committee to continue studying equity
as it relates to Advanced Learning; meet with the
department and research other districts re:
ensuring equitable access to gifted services.

2. Applying an equity lens on AL will evoke
concern from communities currently
benefitting from current practice.

2. Consider adding additional grades for site
based testing (5ht grade) & consider that
Kindergarten and First grade are not ideal for
identifying giftedness.

3. AL is a highly politicized topic.

3. Analyze how we identify students; do the
measures ensure equitable access? How are
students entering AL program? Who has access
to prep programs?

4. AL may be missing groups of students due
to the identification process; determining a
new approach will be a challenge.

Reviewed by: Jennifer Hodges & Keri Dutton

4. Consider expanding how we identify students
for AL services and engage communities like
SPED and EL to remove barriers to access.
5. Engage all stakeholders to ensure location of
AL and transportation is not a barrier to access.

Key Challenges:

Key Recommendations:

1. Specific subgroups are not
explicitly called out in the policy.
2. Does not educate about the history
and current realities around, race,
racism, ELL, special needs and the
opportunity gaps.
3. The procedural section on training
lacks a clear outline of who, when,
what and how of the Superintendent’s
training responsibility will be
executed or what outcome will be
achieved.
4. The scope of the work for the
Accountability Manager is vague.

1. Include subgroups: students with
disparate socio-economic status, different
academic abilities, Multilingual (ELL), and
different Citizenship status.
2. Include a reference of historical realities
of discrimination to strengthen
imperatives and/or reference the
overarching Equity Policy to highlight it.
3. Provide education and training to staff,
students and parents with specified
frequency, and means of communication
to on discriminations, accessible in
multiple languages.
4. Clearly delineate the Scope of work for
the Accountability Manager or the Director
of Employee Relations per the procedure
outlined.

Reviewed by: Haruka Kojima, Jill Rock, Pia Dey

Key Challenges:

Key Recommendations:

1. Too long

1. Could be simplified

2. Vocabulary complicated

2. Easier vocabulary

3. Hard to navigate

3. Set up clear steps to follow

4. Vague consequences

4. Specific consequences

5. Inaccessible

5. Accessible in other languages

Reviewed by: Maria Ocampo, Ana Garcia

4130 PARENT INVOLVEMENT
Key Challenges:

Key Recommendations:

1. Need to include other
underrepresented groups such as
ELL and special needs.

1. Add language in policy to include
other underrepresented groups.

2. Insufficient funding to support
policy.
3. Providing translation of outreach
materials in several languages.
4. Insufficient data to assess
effectiveness of policy.

Reviewed by: Alma Gonzalez and Maina Tran

2. Evaluate current budget for family
engagement activities to determine if
additional funding is needed.
3. Use people translators instead of
software to translate outreach
materials.
4. Conduct family surveys in addition
to student surveys.

Key Challenges:

Key Recommendations:

1.

Policy is not reader-friendly for those
unfamiliar with policy, creating a
problematic barrier to equitably
reaching all families.

1.

Create a clearly written step-by step
process similar to that of the Baltimore
City School District, as well as
definitions of key language.

2.

Language is off-putting and intimidating
to families/groups unfamiliar with or new
to navigating the complaint process.

2.

3.

Perpetuates a ‘non-English’ deficit view
and is divisive.

Add language stating BSD’s
commitment to offering the support of a
point person to help with informal and
formal processes of filing a complaint.

3.

4.

Disproportionally impacts students of
color, students with special needs,
students who are ELL and students from
non-affluent backgrounds.

Include language that clearly states that
complaints are evidence-based as seen
in Minneapolis School District policy.

4.

Invite community input from those who
have navigated or attempted to
navigate the complaint process, with a
focus on our more underserved
communities.

5.

Includes ambiguous terminology.

Reviewed by: Ana Garcia, Lynn Juniel and Maria Ocampo

The EAG recognized that BSD lacks a
policy that ensures …..
▪ Effective, free from cost, two-way
communication for families with
limited English proficiency (LEP)
▪ Identification of LEP families
▪ The provision of oral interpretation for
materials or information about District
programs, services, and activities
▪ The provision of written translation for
“vital” documents families that
constitutes at least 5 percent of the
District’s total parent population or
1000 persons, whichever is less
▪ Guidance for staff

The EAG recommends that the
Language Access Policy require an
accompanying procedure that…….
▪ Provides definitions of terms
▪ Describes the process to identify LEP

families

▪ Clear guidelines and expectations for

oral interpretation and written
translation for materials and
information on District programs,
services and activities

▪ A list of “vital” documents (updated

annually)

▪ Clear expectations for staff training

▪ The EAG is unanimous in stating that BSD needs an Equity

Policy, and that it should address the predictability of student
outcomes for students of color, English language learners and
students receiving special education services.

▪ The EAG unanimously recommends the Board draft and

approve such an Equity Policy.

▪ Further, we recommend that the Equity Policy be an

overarching governance policy that touches every part of the
District.

▪ We also recommend the Board assemble a diverse

community of stakeholders to assist in drafting the Equity
Policy.

1.

Students of color, students with special needs and ELL
students

2.

Students living in poverty and with inequitable access,
students experiencing homelessness, immigrant
students, those new to the district, students with
different academic abilities, and students with
different citizenship status.

3.

Recognizing and supporting the importance and
needs of caregivers and families of students in #2
above.

4.

The sense of belonging of all students.

5.

Recognizing the impact that race has on our students’
learning experiences, and the historic and current
struggles our students of color experience.

6.

Recognizing the historic and current reality of students
with special needs and English Language learners.

7.

Recruiting and retaining staff of color and providing
supports so they can be successful in the District.

8.

Recognizing that all staff should engage equally in the
work of creating an equitable learning environment.

9.

The Superintendent to ensure that long-term goals and
aspirations with metrics and definitions are identified,
articulated and published annually.

10. Annually assessing the adoption and implementation, with

fidelity, of the policy.

1.

Provide required, on-going and comprehensive training and professional
development for staff around implicit bias, anti-discrimination, racial equity, and
culturally responsive teaching.

2.

Provide procedures for staff and volunteers to deal with racial tensions.

3.

Review and improve hiring, recruitment, and retention of highly qualified staff of
color, with attention to cultural and systems approaches that will aid teacher
success.

4.

Provide #1-3 above (training, professional development, procedures, hiring,
recruiting and retaining staff) in order to support Special Education students.

5.

Provide #1-3 above (training, professional development, procedures, hiring,
recruiting and retaining staff) in order to support English language learners.

6.

Focus on curriculum development and design that leverages and reflects the
unique experiences and social, racial, cultural, linguistic, and familial
backgrounds of BSD students.

7.

Foster stronger partnerships with diverse groups of parents and stakeholders.

8.

Provide equitable resource allocation based on student need.

9.

Develop a robust measurement system that utilizes mixed methods (qualitative
and quantitative data collection and analysis), over several years, to measure and
track how students experience changes related to the new equity policy.

10. Funding and time allocations for staff to implement the policy in relevant ways.

11. Ensure all data reviewed at the District is disaggregated for specific racial and

ethnic sub-groups.

12. Ensure equitable and equal access to all district programs that afford advantage,

including but not limited to Advanced Learning, all district choice schools, and
Advanced Placement and International Baccalaureate coursework.

We also recommend a contractual element for teachers to implement the procedures
associated with the policy.

▪ Celebrate
▪ Thank
▪ Determine Scope for Phase Two

▪ Begin Phase Two

